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Abstract: Engagement is one of the educational issues discussed continuously to raise the
quality of learning outcomes achievement. The current quantitative descriptive research
investigates the engagement of General Foundation Program (GFP) students in assessment at
the University of Buraimi. This study aims to identify the level at which students are most
engaged in assessment (assessment literacy, assessment design and assessment feedback).
This research is significant because there is a dearth of studies measuring students' assessment
engagement in the literature. A total of 93 students were selected for the study using a
convenience sampling procedure during the 2024/ 2025 academic year. Data were collected
through a questionnaire and analysed using SPSS (version 23). Descriptive statistics and
inferential analysis, specifically a one-sample t-test, were employed to examine students’
engagement levels. Results showed that GFP students at the University of Buraimi
demonstrate higher engagement in assessment literacy than in assessment feedback and
assessment design. Specifically, students showed stronger engagement in understanding
assessment requirements, valuing opportunities to test their knowledge, and understanding
assessment rules and processes. The findings highlight the need to enhance students’
engagement in feedback and design aspects to promote deeper learning. Implications and

recommendations for improving assessment practices in higher education are discussed.

Keywords: Assessment engagement; assessment literacy; assessment design; assessment
feedback; Oman, EFL, GFP students
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1. Introduction:

Engagement is one of the educational issues that is continually discussed to improve
learning outcomes. Engagement is “the time and energy students devote to educationally
sound activities” (Moallemi, 2023, p. 3). Moallemi (2023) states that successful learning takes
place through students’ active participation and engagement. Engagement is important
because it helps learners meet the main educational expectations across various cognitive,
behavioural and emotional dimensions. Therefore, students’ functioning, motivation,
academic progress, and achievement will be enhanced (Ole & Gallos, 2023). Cognitive
engagement is a student's attention to master academic knowledge and competencies.
Behavioural engagement is the student's participation in academic and social activities
necessary to achieve academic outcomes and avoid dropping out. Emotional engagement is
students' reactions to teachers, peers, academic activities, and school (Alonso-Tapia, Merino-
Tejedor & Huertas, 2023).

According to Evans & Zhu (2023), assessment is the central key to students'
engagement in learning. Engagement in assessment is the student's role. It is important
because it positively affects students' overall attainment and the development of self-
regulatory skills. Engagement depends on activities. The activities should be designed to
promote students’ self-regulatory skills within the main requirements of an assessment
context and beyond. Students' engagement in assessments includes students' understanding of
the intended content, their application and adaptation of what they have learned to a useful
output that includes a transfer, and sensitivity to context requirements, showing noticing
skills, and willingness to contribute to others. In other words, students' engagement in
assessments includes identifying a task's requirements, setting goals, choosing and deploying
strategies to achieve the task, reading the context and utilising it effectively to support

learning, monitoring progress, and evaluating whether they have met the standards.
1.1 Research problem:

Although the Omani Ministry of Higher Education works hard to produce graduates
who are qualified to meet market needs, graduates exhibit poor academic and professional
performance (Al Azzani, 2023). Abasaid and Ferreira (2022) and Ali, Al-Saadi, and Scatolini
(2022) state that the graduates in Oman are not equipped with the necessary knowledge. They
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are weak in critical thinking, soft skills, and problem-solving strategies. Al Azzani (2021)
states that although there are many attempts to empower Omani learners, they remain
dependent on their teachers and are least bothered and responsible for their learning. Evans &
Zhu (2023) show that the quality of the achieved learning outcomes depends on students'
engagement in assessment. The literature shows a strong relationship between higher
education students’ engagement in educationally purposeful activities and their learning,
retention, and success (Klemenci¢ & Ashwin, 2015). Therefore, the motivation for the current
research is to investigate the engagement of General Foundation Program (GFP) students at

the University of Buraimi in assessment.
1.2 Significance of the study:

This study is significant because it addresses a gap in the literature on students’
assessment engagement, particularly in the Omani higher education context. It contributes to
understanding how students engage with assessment literacy, feedback, and design, which are

essential for developing self-regulated learners.

1.3 Objectives of the Study:

The present study aims to:
1. Identify the level of students’ engagement in assessment (literacy, feedback, design).
2. Examine the specific aspects of engagement within each assessment level.

1.4 Research Questions:

The current study aims to answer two key questions:

1. At which level of assessment are GFP students most engaged: assessment literacy,

assessment design, or assessment feedback?
2. Which specific aspects of these assessment levels show the highest engagement?

The assessment literacy level focuses on students' understanding of the assessment
requirements and their value. The assessment design emphasises students' ability to judge
goals and the quality of their work. However, the feedback level reflects students' ability to
navigate assessment feedback. The researcher expects that students are more engaged with

assessment feedback, specifically in knowing how to use it to enhance their work.
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This research paper is organised as follows: the literature on students' engagement in
assessment, the research methodology, the results, the discussion of the results, and the

conclusion of the study.
2. Literature review:
2.1. Definitions:

Although there have been many attempts to enhance the skills required in the graduate
market in Oman, graduates exhibit poor academic and professional performance (Al Azzani,
2023). Abasaid and Ferreira (2022) and Ali, Al-Saadi, and Scatolini (2022) lack the necessary
knowledge and skills, such as critical thinking and problem-solving. Al Azzani (2021) states
that although there are many attempts to empower Omani learners, they remain dependent on
their teachers and are least bothered and responsible for their learning. The literature shows a
strong relationship between students' engagement in assessments and their retention,
motivation, and success. Therefore, the motivation for the current study is to investigate the

engagement of University of Buraimi GFP students in assessment.

Student engagement was defined as "the time and energy students devote to
educationally sound activities” (Moallemi, 2023, p. 3). It is "a dynamic involving interactional
space between a learner and all resources within and beyond an immediate learning context"
(Evans & Zhu, 2023, p. 2). It is "the psychological process, specifically, the attention, interest,
investment, and effort students expend in the work of learning” (Moallemi, 2023, p. 3). On the
other hand, students' engagement in assessment is "the ways in which students engage in
assessment practices and processes and provide little support to students around what
meaningful engagement looks like" (Evans & Zhu, 2023, p. 2). The current research relies on

Evens's and Zhu's definitions of student engagement in assessment.
2.2. Students’ engagement in assessment: theoretical underpinnings:
2.2.1. Carol's EAT Farmwork:

Student engagement in assessment is traced back to EAT farmwork. EAT refers to
Equity, Agency, and Transparency. This framework mainly aims to enhance students'
engagement in assessment feedback practices. It was designed to guide the use of the

collected information to give effective feedback. It was mainly designed to investigate the
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beliefs of students and lecturers, to assess the research tool and assessment approach, the
sensitivity of the learner context or learner agency, the learning environment, students'
regulatory skills, and learners' autonomy and choices in learning. EAT aims to develop
students' capacity for self-regulatory skills in assessment practice. To achieve this, EAT
focuses on three dimensions of assessment practices: literacy, feedback, and design. Literacy
refers to learners' understanding of the assessment requirements and their criteria. Assessment
feedback is meant to give students an opportunity to evaluate their work and know how to
proceed. Nevertheless, assessment design refers to understanding assessment practices to
identify which stages positively affect students' learning in the immediate and longer term.
There are two versions of EAT. One for students and one for lecturers. The student's version
focuses on students' active role in the feedback process, emphasising characteristics such as
meaning-making, self-management, perspective, noticing, resilience, managing personal
responses to feedback, proactive feedback-seeking behaviour, adaptability, and forward
thinking. However, the teacher version focuses on ensuring robust and transparent processes
and procedures, promoting meaningful and focused assessment, ensuring access and equal

opportunities, and ensuring sustainable assessment and feedback (Evans, 2016).

2.3. Past Studies: A Review:

2.3.1. Overseas research studies:

Oluseyi Oluseun Adesina, Olufunbi Alaba Adesina, Adelopo, and Afrifa (2023)
conducted a mixed-methods study involving 165 students to investigate the impact of peer
assessment on students' engagement in group work. Surveys and interviews were used to
collect data. Findings showed that students believe their contributions foster their learning and
engagement. Their perception and their experience of rating their peers' work impacted their

engagement within a group.

On the other hand, Zou, Xie, and Wang (2023) conducted a mixed-methods study with
90 students to investigate technology-enhanced peer, teacher, and self-feedback during
project-based collaborative learning writing courses to determine whether these feedback
types enhance students' writing critical-thinking tendencies and engagement. Students' writing
products, interviews, and pre-and post-surveys were the main research instruments. Results

showed that self-feedback is less effective in improving collaborative writing than
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technology-enhanced peer and teacher feedback. The results further showed that self-feedback
and peer feedback are more effective than teacher feedback in developing behavioural and
emotional engagement and critical-thinking tendencies. In addition, results showed that
teacher feedback is more effective than self-feedback in enhancing cognitive engagement in
learning. Interviews, moreover, showed that students enjoyed writing experiences and using

digital tools to complete tasks.

El Masri, Erduran, and Loannidou (2023) conducted a quantitative study with 52 Year
10 students to investigate how they engage with perceived assessments using Brandon's
Matrix and to explore how summative assessments of practical science can reflect the breadth
of scientific methods. Results showed that students have a very narrow understanding of what
a scientific method is, particularly that it is linked to hypothesis testing, variable
manipulation, and measurement variables. Results further showed that students did not enjoy

drawing conclusions from data.
2.3.2. In the Omani context:

Belwal, Belwal, Sufian, and Al Badi (2020) performed a qualitative study to
investigate the role of project-based learning in students' engagement in external consultancy
projects in Oman. Reviews were done to collect data. Results showed that students gained
benefits from the learning experience using the project-based method. The results further
showed that learning primarily occurred outside academic areas. Real-life situations were a
good opportunity for learning. Results revealed that students’ behavioural skills and abilities
in time management, communication, planning, and thinking were developed. Results also
showed that learners gained a new skill set through a project-based method that was

completely different from that gained in the traditional teaching and learning environment.

After reviewing the literature, it was clear that many studies have investigated
students' engagement in general or its types. However, there is a dearth of studies
investigating engagement in relation to the stages of the teaching process, especially
assessment and planning. It was clear that there is a dearth of studies focusing on assessment
engagement areas such as assessment literacy, assessment design, and assessment feedback.
Therefore, the current research will fill this lacuna by investigating the engagement of
University of Buraimi GFP students in assessment.
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3. Research methodology:
3.1. Research design and context:

The current research adopts a quantitative descriptive research design supported by
inferential statistical analysis to investigate the engagement of University of Buraimi GFP
students in assessment. It belongs to quantitative studies as it relies on numerical data
collected through a structured questionnaire and analysed statistically. The descriptive
approach was used to describe the level of students’ engagement in the assessment without
manipulating variables. However, Inferential statistics, specifically a one-sample t-test, were
employed to determine whether students’ engagement levels were significantly higher than
the hypothetical mean. The data of this study are primary and collected by the researcher
using an electronic questionnaire in the academic year 2024/2025. The study was conducted
at the University of Buraimi, specifically among General Foundation Program (GFP) students
to investigate their engagement in assessment. The main teaching method used in the research
context is the student-centred approach. However, the main assessment methods utilised are
presentations, report writing, assignment or project completion, field visits, quizzes, and

midterm and final exams. These assessment methods vary by course type.
3.2. Participants and sampling:

The number of students in CFS is 662 (Males: 21.15% (N=140)), females:78.8%
(N=522). A total of 93 students participated in the study. The males comprised 20.40%
(N=19). However, the females accounted for 79.60% (N=74). The level one students shaped
3.2 % (N=3). However, level two and three students comprised 29% (N=27) and 67%
(N=63), respectively.

Convenience sampling was utilised to select the study's participants. It was utilised
because the current research study has fewer rules to follow. Participants must be students at
the University of Buraimi/GFP. In addition, the procedure was used because a readily
available sample was needed for the research. The participant selection process began by
sending invitation emails to the target sample. Students who expressed interest in
participating in the study were sent the questionnaire link. The researcher wrote the emails.
The emails were used to ensure that responses would be received from the targeted sample.
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The emails they used were the students' university email addresses (for more details, see the

data collection section).
3.3. Research instrument:

To collect data on students' assessment engagement, the assessment engagement scale
was used. The scale was conducted and validated by Evans and Zhu in 2023. The scale
consists of 13 items. It is a 5-point Likert scale (1 = strongly disagree, 2 = disagree, 3 =
neutral, 4 = agree, 5 = strongly agree). It collects data on students' engagement in three areas:
assessment literacy (6 items), assessment design (3 items), and assessment feedback (4 items).
The researcher read it carefully, and the scale was suitable for the research context. However,
to address the current research questions and meet the research requirements, the researcher
classified the items into sections based on the main research study for the scale's validation.
Therefore, the current research instrument consists of four sections. The first section aims to
collect participants' demographic data, specifically their age, gender, and academic level. The
second section aims to investigate assessment literacy, students' understanding of assessment
requirements, and the value of assessment. In contrast, the third and fourth sections aim to
investigate assessment feedback, students' ability to navigate it, and design, students' ability to

judge goals and the quality of their work, respectively.

The Statistical Package for the Social Sciences (SPSS) software (version 23) was used
to analyse the data and examine the validity and reliability of the instrument. To establish
content validity, the questionnaire was reviewed by a panel of experts in English language
teaching and research methodology. Their feedback was carefully considered, and necessary

modifications were made to improve the clarity and relevance of the items.

Internal consistency was examined using corrected item—total correlations between
each item and its corresponding dimension. The results revealed that all items were
significantly correlated with their respective dimensions (p < .05), with correlation
coefficients ranging from .507 to .790. These values exceed the minimum acceptable
threshold (r > .30), indicating satisfactory internal consistency and supporting the alignment

of items with their intended constructs (see Table 1).

Reliability of the instrument was further assessed using Cronbach’s alpha. The overall

reliability coefficient was 0.842, indicating a good level of internal consistency according to
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established benchmarks. Additionally, reliability coefficients were calculated for each
dimension, with values ranging from 0.891 to 0.901, all of which fall within acceptable to

high levels of reliability (see Table 2).

These results confirm that the instrument demonstrates adequate internal consistency

and is suitable for use in the main study.

Table 1: Item-Total Correlations (Internal Consistency Validity)

Corrected Item-Total

Dimension Item Correlation
Assessment Literacy Iltem 1 0.507
Item 2 0.658
Item 3 0.651
Iltem 4 0.761
Item 5 0.739
Item 6 0.763
Assessment Feedback Item 7 0.652
Item 8 0.738
Item 9 0.747
Item 10 0.790
Assessment Design Item 11 0.763
Item 12 0.770
Item 13 0.752

Table 2: Overall Reliability statistics

Dimension No. of Items Cronbach’s Alpha
Assessment Literacy 6 0.891
Assessment Feedback 4 0.893
Assessment Design 3 0.901
Total Scale 13 0.842
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3.4. Data collection:

To collect data, the researcher read the literature and tried to understand the topic. The
researcher sought a research instrument to measure students' engagement in assessment. After
examining the available instruments and identifying the one suitable for the research purpose
and questions, the researcher used it (for more information, see the research instrument
section). After obtaining ethical approval for the research, the instrument's feasibility,
validity, and reliability were assessed in a pilot study; the results were acceptable, and the
current instrument was used. As an illustration, the researcher wrote an email. It involves the
research title and purpose to establish the research's credibility. It further involves an
invitation to participate in research and ethical considerations. The study's participants were
informed that they were free to participate or not, and that the data collected would be used
only for research purposes. In addition, the confidentiality and anonymity of their responses
were ensured. After collecting the data, it was saved in Excel format. A total of 98 students
participated in the study. 93 questionnaire responses were investigated. Five questionnaires

were discarded because of sloppy completion.
4. Results:

This section presents the study's findings, based on the research questions, using
descriptive and inferential statistical analysis. The data of the current research were analysed
using the Statistical Package for the Social Sciences (SPSS) software (version 23).
Descriptive and inferential statistics were utilised to assess students’ engagement levels. This
step was done to answer the current research's three questions: At which level of assessment
are GFP students most engaged: assessment literacy, assessment design, or assessment

feedback? Which specific aspects of these assessment levels show the highest engagement?
4.1 Descriptive and inferential statistics :

4.1.1 Question one: At which level of assessment are the GFP students at the University
of Buraimi engaged in more: assessment literacy, assessment design, or assessment
feedback?

To answer question one, a one-sample t-test was conducted to compare the observed

means with the hypothetical mean. Table 3 shows the details.
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Table 3: Descriptive and inferential statistics for Assessment Engagement Levels

Hyp. Std.
Variable N Mean yP Median Variance o Minimum Maximum Range t-value df Sig.

Mean Deviation
Assessment
] 93 23.09 18 24.00 14.56 3.815 6 30 24 12.855 92 <.001
Literacy
Assessment

93 1523 12 16.00 8.13 2.852 6 20 14 10908 92 <.001

Feedback
Assessment
Desi 93 11.32 9 12.00 4.59 2.143 3 15 12 10454 92 <.001
esign

Table 3 presents the descriptive statistics and one-sample t-test results for the three
assessment engagement domains. The findings indicate that the observed mean scores for
assessment literacy (M = 23.09), assessment feedback (M = 15.23), and assessment design (M
= 11.32) are higher than their corresponding hypothetical means. The one-sample t-test results
revealed statistically significant differences for all domains (t(92) = 12.855, p < .001; t(92) =
10.908, p < .001; t(92) = 10.454, p < .001). These results indicate that students demonstrate a
significantly higher level of engagement across all assessment domains compared to the

average level.

4.1.2. Question two: Which aspect of the assessment levels, assessment literacy,
assessment design, or assessment feedback are the GFP students at the University of

Buraimi engaged in more?

To answer question two, the calculations of the mean (M), minimum (Min.),
maximum (Max.), and Standard Deviation (SD) for the assessment levels were performed.
Tables 5 and 6 present the descriptive statistics for assessment literacy and assessment
feedback, respectively. The response levels were interpreted using the following scale (see
Table 4).

Table 4: Level Classification Table

Mean Range Level
4.24-5.00 Very High
3.43-4.23 High
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2.62-3.42 Moderate
1.81-2.61 Low
1.00-1.80 Very Low

Table 5: Descriptive statistics of assessment literacy

Std. Level Rank

Item N Minimum Maximum Mean Deviation
I have a good understanding of the 93 1 5 3.81 784 High 5
assessment requirements and how to do
well.
I have a good understanding of how to do 93 1 5 3.84 784 High 4
the assessment well.
I am clear about my role in assessment. 93 1 5 3.86 .815 High 3
I am clear about how I can contribute to 93 1 5 3.76 799 High 6
the assignment.
I am clear about what support I am 93 1 5 3.89 173 High 2
entitled to perform the assessment.
I am clear about the requirements of the 93 1 5 3.92 .783 High 1
discipline.
Valid N (listwise) 93

Table 5 depicts that the GFP learners at the University of Buraimi engage in
assessment by understanding the requirements of the discipline (M=3.92) more than by
having a good understanding of what supports them to perform the assessment (M=3.89),
understanding their role in assessment (M=3.86), having a good understanding of how to do
the assessment well (M=3.84), having a good understanding of the assessment requirements
and how to do well (M=3.81), and understanding about how they can contribute in assignment
(M=3.76) respectively. Moreover, Table 5 shows that the distribution of students' role in
understanding an assignment (SD = .815) is higher than that of the other assessment literacy

aspects.
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Table 6: Descriptive statistics assessment feedback

Minimu  Maximu Std. Level Rank
Item N m m Mean  Deviation
I know how to ask for feedback. 93 2 5 3.76 799 High 3
I know how to use feedback 93 1 5 3.74 .883 High 4
effectively to enhance the quality of
my work.
| value regular opportunities to test 93 1 5 3.87 .850 High 1
my knowledge, understanding, and
skills in class and online.
I make sure | have done the essential 93 1 5 3.85 .736 High 2

preparation work so | can contribute
fully to discussions and give effective
support to my peers.

Valid N (listwise) 93

Table 6 shows that the University of Buraimi GFP students engage in assessment

feedback by valuing regular opportunities to test their knowledge understanding, and skills in

class and online (M= 3.87) more than by making sure whether they have done the essential

preparation work so they can contribute fully to discussions and provide effective support to

their peers (M=3.85), knowing how to ask for feedback (M=3.76) and knowing how to use

feedback effectively to enhance the quality of their work (M=3.74) respectively. Furthermore,

Table 6 shows the distribution of valuing regular opportunities to test a student's knowledge,

understanding, and skills in class or online (SD = .850), which is higher than the other

feedback assessment aspects.
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Table 7: Descriptive statistics assessment design

Maximu Std. Level Rank
Item N Minimum m Mean Deviation
I give constructive feedback on how the 93 1 5 3.66 .853 High 3
course could be improved, and | have
contributed to the development of
resources through my engagement with
the course.
I know how to use the learning 93 1 5 3.82 .765 High 2
environment well to support my needs,
e.g., accessing resources, getting support,
and knowing who can best help me to
develop strong networks.
I have a good understanding of 93 1 5 3.85 722 High 1

assessment rules and processes, €.g.

marking and moderation.

Valid N (listwise) 93

Table 7 depicts that the University of Buraimi GFP students engage in assessment
design by having a good understanding of assessment rules and processes (e.g. marking and
moderation) (M=3.85) is higher than knowing how to use the learning environment well to
support their needs ( e.g. accessing resources, getting support, knowing who can best help
them, developing strong networks) (M=3.82), giving constructive feedback on how the course
could be improved, and having contributed to the development of resources through their
engagement with the course (M=3.66) respectively. Table 7 further shows that the distribution
of results for giving constructive feedback on how the course could be improved and on what
a student contributed to the development of resources through his/her engagement with a

course (SD = .850) is higher than for the other assessment design aspects.
5. Discussion:

The current research results show that University of Buraimi GFP students'
engagement in assessment literacy is higher than their engagement in assessment feedback
and assessment design. This result implies that the University of Buraimi GFP students show

greater cognitive engagement than behavioural or emotional engagement. These findings
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support the importance of developing assessment literacy as a foundation for effective student
engagement in higher education. This result is in the same vein as Zou, Xie, and Wang
(2023), who found that students do not engage with assessment feedback. However, this
contradicts Oluseyi Oluseun Adesina et al. (2023) and El Masri et al. (2021), who found that
students do not engage more with assessment design and literacy. These opposite results

could be due to the diversity of the research context.

In addition, results show that the University of Buraimi GFP students engage in
assessment by understanding the requirements of the discipline more than by having a good
understanding of what supports them to perform an assessment, understanding their role in an
assessment, having a good understanding of how to do the assessment well, having a good
understanding of the assessment requirements, and understanding about how they can
contribute in an assignment, respectively. This result suggests that students have a good level
of critical thinking skills. They could think top-down. This result further suggests that the
students engage in assessment cognitively. They have assessment literacy. This result could
also suggest that the GFP students at the University of Buraimi were engaged in assessment
feedback; otherwise, they would not have this tendency to use their higher thinking skills.
This result is consistent with Zou, Xie, and Wang (2023), who found that student engagement
with feedback fosters students' engagement and critical thinking. In addition, this result is
consistent with that of Belwal et al. (2020), who found that students' engagement is higher in
non-academic settings. Students, in general, prefer real-life experiences. This engagement

develops their planning and thinking.

Results furthermore show that the University of Buraimi students engage in
assessment feedback by valuing regular opportunities to test their knowledge understanding,
and skills in class and online is higher than by making sure they have done the essential
preparation work so they can contribute fully to discussions and provide effective support to
their peers, knowing how to ask for feedback and knowing how to use feedback effectively to
enhance the quality of their work, respectively. This result suggests that GFP students at the
University of Buraimi do not engage in assessment to reflect on their work. This result could
suggest that the students do the assessment for certification, not for certification and learning
together. This result could furthermore suggest that the main practice of giving feedback is
based solely on the results of an assessment, rather than on giving feedforward (a learning-
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oriented assessment principle that focuses on providing students with timely, forward-
looking, and actionable feedback on their performance). It focuses on giving students a
chance to apply the feedback provided in the original and other tasks. This result aligns with
El Masri et al. (2021), who found that students do not enjoy linking to hypothesis testing,
variable manipulation, and several measurement variables. They do not enjoy drawing

conclusions from data.

The results further show that the University of Buraimi GFP students engage in
assessment design by having a good understanding of assessment rules and processes (e.g.
marking and moderation) more than by knowing how to use the learning environment well to
support their needs ( e.g. accessing resources, getting support, knowing who can best help
them, developing strong networks), giving constructive feedback on how the course could be
improved, and having contributed to the development of resources through their engagement
with a course, respectively. This result implies that the GFP learners at the University of
Buraimi use assessment as a tool of certification, not for certification and learning together.
They do not utilise assessment to make meaning, self-control, noticing, proactive feedback-
seeking behaviour, adaptability, and forward thinking. This result is in accordance with El

Masri et al. (2021), who found that students do not enjoy drawing conclusions from data.
6. Recommendations and future research:

Based on the study's findings, several practical recommendations are proposed. First,
higher education institutions should enhance students’ engagement in assessment feedback by
providing structured training on how to interpret and apply feedback effectively. This
develops students’ feedback literacy skills, enabling them to reflect on their performance. In
addition, it raises the percentage of learning outcomes achievement. Second, educators should
actively involve students in assessment design processes, such as developing rubrics and
evaluation criteria, to promote ownership of learning. Third, assessment practices should
incorporate authentic, project-based, and problem-based tasks that encourage critical thinking,
creativity and problem-solving skills. Reflective practices should be used as an assessment
method. Teachers should incorporate reflective activities, such as self- and peer assessment,
to enhance students’ metacognitive awareness and engagement with assessment processes.

Fourth, aligning assessment practices with 21st-century skills is crucial as well. Assessment
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should be designed to develop key competencies such as communication, collaboration,
critical thinking, and self-regulation. Fifth, Institutions should shift from assessment for
certification toward assessment for learning, ensuring that assessment supports continuous
student development rather than merely measuring performance. Providing continuous
formative assessment opportunities is also advised. Frequent low-stakes assessments should
be implemented to help students monitor their progress and continuously improve their
learning. Sixth, utilising technology in assessment is also encouraged. Digital tools and
learning management systems should be used to provide timely, interactive feedback,

enabling students to engage more actively in assessment processes.

Notwithstanding the current research assessing GFP students’ engagement in
assessment, identifying the assessment level and the general aspects that students engaged
with more cannot be generalised, as the research was conducted with a small number of
students. Not following a mixed-methods research design could be a limitation of the current
research. Future studies could replicate the current research in other research contexts. Further
research studies could investigate the teachers' self-regulatory approaches to assessment and
feedback in higher education. The current research recommends that all stakeholders in the
educational field engage learners in the assessment. That could be done by designing
assessments, not only for certification but for certification and learning together. There is a
need to use real-life activities that engage students' soft skills, critical thinking, and problem-
solving. Therefore, we could graduate learners who can generate entrepreneurial ideas that

meet the needs of the local, regional, and international job markets.
7. Conclusion:

This study investigated the level of assessment engagement among General
Foundation Program (GFP) students at the University of Buraimi. The findings revealed that
students demonstrate higher engagement in assessment literacy compared to assessment
feedback and assessment design. This suggests that students are more cognitively engaged in
understanding assessment requirements than actively engaging with feedback or participating
in assessment design. These findings highlight the importance of promoting deeper
engagement in feedback and design practices to enhance learning outcomes in higher

education contexts.
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